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This document is an evaluation of Homefield College’s educational provision through the 
lens of Ofsted’s Education Inspection Framework (EIF) published in September 2019. 
The purpose of this self-assessment report (SAR) is to identify and evidence the 
College’s key strengths and best practice, highlight priority areas for the year ahead and 
in turn develop the 2019-2020 Quality Improvement Plan (QIP). It acts as a management 
tool and provides an overview of the College’s state of play in relation to inspection 
guidelines and other Further Education providers and Independent Specialist Colleges, 
as well as the strengths and areas for development.  
 
The information in this report has been drawn from various collection methods, including 
questionnaires to parents, students, staff and employers, using the Management 
Information System (MIS) Databridge to run reports and meetings with the Trustees.  
 
Under the co-ordination and leadership of the Head of Curriculum & Quality Vic Myko, 
Homefield College undertakes regular quality checks. We use a number of quality 
assurance processes, including the development and monitoring of Key Performance 
Indicators (KPIs), self-assessment exercises, walk-through observations, scheme-of-work 
reviews and other curriculum monitoring methods. Student and stakeholder views are 
generated through surveys as well as personal tutorials and external meetings. The 
processes and collection of data is regularly checked and, if necessary, updated. The 
appointment of a Data Analyst in September 2018 has given us a significant step towards 
improving the management of, and reporting on, College data. 
 
The College’s Trustees have considered this SAR and are supportive in helping 
managers develop their critical thinking processes in order to drive the continual 
improvement of the College and the excellent support it provides. The SAR and 
accompanying QIP have been signed off by the Principal and the Chair of the Trustees. 
 
In 2018 / 2019 we strived to maintain and develop standards of 
excellence in teaching, learning and assessment. The College was last 
inspected by Ofsted in 2017 where we continued to be ranked as good 
across all areas. Since then we have developed new Curriculum 
Pathways and started operating a Homefield provision out of 
Warwickshire.  
 
Our vision still remains ‘to empower our students and other beneficiaries 
to realise their aspirations, dreams and goals, through our unique and 
outstanding approach’.   

     Foreword 

Tracey Forman 
Principal and Chief Executive Officer of Homefield College 
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Homefield College is a charity which provides education, training, care and support to 
people aged 16+ who have a learning disability and / or difficulty, with particular 
emphasis on people on the Autistic Spectrum and people with communication difficulties.  
 
We encourage learning by providing opportunities for students and other beneficiaries to 
gain experience in our enterprises and in outsourced work experience placements. A 
major part of our approach involves fostering a family-like environment to improve 
stability and well-being. 
 
Our History  
 
Established in 1987, Homefield College was formed as an independent long-term 
residential provision for people on the Autistic Spectrum and / or with learning difficulties. 
In 1996 the Further Education Funding Council (FEFC, since disbanded) started funding 
students to attend the College for educational courses lasting one to three years, and our 
educational provision continues to be funded by the Education and Skills Funding 
Agency (ESFA). Following the establishment of a Board of Trustees, the College became 
a registered charity at the end of June 2006.  
 
Our Provision 
 
Homefield College is predominately an Independent Specialist College that is ESFA 
funded, providing education for young people aged 16 to 25 who have an Education, 
Health and Care Plan (EHCP). 
 
Our education and training provision includes: 

• Residential and day courses, both full time and part time 
• Vocational training, supported internships, work experience and employability skills 
• Social and life skills 
• Therapies  
• English, maths and communication 

 
The College is mainly attended by day students from Leicester, Leicestershire and 
Warwickshire, whilst current residential students are mostly from within the Midlands and 
Looked After Children (LAC) from Leicestershire.  
 

     About Homefield 

file://apollo/staff/Staff%20Work/Quality%20Assurance/2014-2015/SAR%20Evidence%202014-15/Table%20showing%20%25%20by%20students%20funded%20by%20different%20LAs.docx
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We provide education across multiple sites within our local communities, including the 
villages of Mountsorrel, Sileby and Barrow-upon-Soar and the town of Loughborough, in 
order to achieve our mission of providing community-based experiences.  
 
In addition to our teaching and learning provision, we offer: 

• Residential Care, where residents experience social and leisure activities, develop 
independent living skills, progress through positive risk-taking and undergo work 
experience to expand their employability skills. 

• Supported Living, where residents are given a person-centred progression 
pathway. This is also a good transition opportunity for students upon completing 
their education programme. 

• Residential Experience (Respite), where students and people in the local 
community with learning disabilities can experience time away from home to 
develop their independent living and personal care skills. 

• Day Services, where users access activities that promote social inclusion through 
access to local community facilities, including leisure centres, libraries, shops, 
volunteering and work. 

 
2018 / 2019 Student Demographics 
 
In 2018 / 2019, we had 74 students composed of 58 males and 16 females. Study 
programmes generally last 2 – 3 years so as a result a significant number of students leave 
each year. 28 students left at the end of the academic year, with 46 continuing their 
educational provision. We also extend a student’s study programme where there is 
significant progression; 2018 / 2019 saw 11 students have their programme extended. 
 

              
 
Homefield College provided the education fully for 65 students, with MacIntyre sub-
contracted for 9 students who undertook the ‘No Limits’ programme. 
 
The majority of students were White British (68), with 2 Asian or Asian British-Indian, 1 
White & Asian, 1 White & Black African and 1 Any Other Background. We seek to provide 
opportunities for our students to experience diversity through the celebration of a range of 
cultural and religious activities.  
 

35

13

26

Year of Study

1st Year 2nd Year 3rd Year

56

32

20

32

Disability

ASD MLD SLD SEMH
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Homefield College’s SAR grades for 2018 / 2019 have been calculated using the criteria 
for evaluation of the EIF. 
 
Grade 1 = Outstanding, Grade 2 = Good, Grade 3 = Requires Improvement, Grade 4 = 
Inadequate.  

 
Key Area Grade 

 
Quality of Education 

 

 
2 

 
Behaviours & Attitudes 

 

 
2 

 
Personal Development 

 

 
2 

 
Leadership & Management 

 

 
2 

 
Overall Effectiveness 

 

 
2 

 
The quality of education is good 
 
Key Strengths: 
 

• Staff evaluate students’ baseline knowledge well using robust systems of 
assessment to inform and set appropriately challenging objectives individual to 
each student. This enables students to progress at their own pace in areas that 
are important for their needs, and provides effective measures to extend lesson 
plans if needed. 

• There is effective utilisation of RARPA to ensure students who do not gain 
externally accredited qualifications have a method to monitor progress. The 
appointment of a Data Analyst, has enabled staff to be more confident in using the 
management information system and thus student progress is logged more 
accurately. 

     Summary 
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• The continued use of observations ensure students are benefitting from tutors’ 
scheme of work and that appropriate lesson resources are integrated into the 
session. By refocussing the role of Learning Support Assistants, greater emphasis 
has been placed on the level of support given to each student.  

• All students gain skills relevant to employment, with vocational provisions built into 
the timetable. Students benefit from College owned enterprises to provide work 
experience in the closely-supported environment before moving on to external 
work placements.  

• A revised method of implementing the curriculum has been devised through the 
creation of Pathways ready for academic starters 2019 / 2020 with the intention of 
streamlining learning. The Pathways have different objectives to prepare students 
for adulthood and their destination after College. 

 
Priorities: 
 

• Develop the curriculum strategy document and method of assessing schemes of 
work to ensure continuity across lessons and a focus on working towards 
individual student targets. 

• Ensure curriculum is ambitious for all students and that there are opportunities to 
work further past the lesson objectives, if work has been completed quicker than 
expected before the lesson ends.  

• Assess the impact of the new Pathways to make sure tutors are best placed to 
deliver learning that is suitable to the students’ abilities, behaviour and knowledge, 
and that students are placed on the most suitable Pathway that allows them to 
progress to reach their future goals.  

• Establish targets for student destinations based upon improved data from baseline 
assessments.  

• Monitor QAR data to ensure leavers pass their qualifications in a timely manner.  
 
Behaviours and attitudes are good 
 
Key Strengths: 
 

• Students benefit from Inclusive Skills competitions which hone their skills whilst 
building resilience in a supportive environment. This allows students to experience 
a range of emotions, including the joy of winning or the disappointment of losing, 
to develop coping mechanisms for emotions they will experience in everyday life.  

• Every student is allocated a personal tutor in order to discuss concerns. Personal 
tutors act as the first port of call for concern and help identify areas where the 
student needs a more tailored learning programme. 

• Participation concerns are quickly addressed through multi-disciplinary meetings 
and action plans, resulting in students being adequately supported during their 
time with us. Support levels are monitored in order to have the most suitable 
staffing for each lesson. 

• The overwhelming majority of students feel safe whilst studying at College. This is 
important as it helps learning take place more effectively, as students are willing to 
learn and are less afraid of failure as they are in a supportive environment. 
Students are also more able to articulate their feelings thanks to the integration of 
therapy support. 

• Staff are suitably qualified to support students and the College is accredited by the 
National Autistic Society (NAS), which enables students to feel safe and 
welcomed in an environment that understands their needs and receive suitable 
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interventions for their behaviours. Staff feel that they make a difference to our 
students’ lives. 

 
Priorities: 
 

• Review the effectiveness of current pastoral support offered to ensure students 
are receiving the best possible care. 

• Develop student voice through a revised student council structure and the 
affiliation with the National Union of Students (NUS). 

• Deeper integration of therapies into the day-to-day delivery to make sure that 
therapy input is interwoven into the curriculum in order to help students regulate 
behaviour and feelings and allow them to move closer to employment. 

 
Personal development is good 
 
Key Strengths: 
 

• All students develop in confidence during their time with us, which has positive 
ramifications when out in the community and at home. By instilling a can-do 
attitude, students become more independent and assertive of their decisions. 

• Students benefit from purpose in their educational plans, understanding that the 
skills they learn at College will help them gain work in the future, live 
independently or be able to manage their behaviour.  

• Partnerships impact greatly on the education of the students, accessing further 
provision and different staff specialisms to expand the curriculum. Students can 
learn at external providers whilst supported by College staff. 

• Higher uptake of work placements has included students with more complex 
needs being able to access vocational experience.  

• Change Days are implemented into the curriculum to provide a focus on topics 
such as Prevent, equality and diversity, and British values to ensure that students 
receive a rounded education that keeps them healthy, safe and prepared for life 
and work.  

 
Priorities: 
 

• Build relationships with more work placement providers to ensure a variety of 
employment sectors and opportunities are available, to tailor work experience to 
students’ interests and skillsets. 

• Develop the extra-curricular offer through clubs, volunteering and fundraising. 
• Better utilise MIS like Databridge to generate reports on safeguarding and 

behavioural incidents to understand underlying challenges for students and help 
develop healthy coping strategies.  

 
Leadership and management is good  
 
Key Strengths: 
 

• Through good relationships with Local Authorities, the College is taking on more 
complex students who have been out of education settings for some years, and 
developing streamed programmes for students who may be academically capable 
in a Further Education provision but benefit more from the pastoral and 
therapeutic intervention and community-based learning offered by the College. 
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• The Trustees of the College continue to oversee the strategy for continuous 
improvement with a diverse range of experience to support and challenge the 
direction of the College and decisions of Management.  

• Staff benefit from continual professional development to ensure our students 
receive the best education and support possible.  

• Pay scales have been revised and salaries now reflect our desire to ensure that 
staff are paid fairly for their hard work and experience.  

• Safeguarding is highly effective, with a robust process conducted before a student 
attends so that the College is aware of any potential issues, and is monitored 
throughout their time with us. Safety is paramount and drop-off and pick-up points 
are monitored to ensure students enter and leave College safely. Incident reports 
are kept of all behaviours and bullying is strictly disciplined.  

 
Priorities: 
 

• Continue to strengthen and build relationships with key external agencies and 
Local Authorities. 

• Diversify the Board of Trustees through the recruitment of new members in order 
to ensure a well-rounded team that have the skills and expertise to lead the 
College forward. 

• Audit the current staff qualifications and level of training to identify areas for further 
skills development, ensuring that students continue to receive high quality 
teaching and assessment. 
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Homefield College continues to deliver education to a high standard relevant to all levels 
of ability and has ‘maintained the good quality of provision’ found in inspections (Ofsted, 
June 2017).  
 
From the very beginning staff assess a new student’s needs to learn their starting point 
(a baseline) when coming to College. Using a comprehensive system of assessment, 
they use detailed information to inform and set appropriately challenging targets for each 
student. This means that lessons can be tailored to provide efficient support and staff are 
equipped with details around their learning needs.  
 
The College utilises Recognising and Recording Progress and Achievement (RARPA) 
very effectively to track non-accredited learning. The development of softer skills, such as 
students’ confidence and independence, are exemplary. A visually impaired student, new 
to the College in 2018, is known to rip paper and items of clothing when distressed. 
Using the notes generated before intake, College staff prepared his resources using an 
appropriate font size and laminated to avoid ripping. Staff then worked in partnership with 
the student’s care home staff and our therapies team to help him learn Makaton as a 
method of communicating feelings when he was in a non-verbal level of distress, which 
has enabled him to integrate back into working with classmates and has gained 
confidence in participating in sessions. As a result, the care home staff have been able to 
implement Makaton in his residential setting, allowing the student to socialise with peers 
and communicate his needs outside of College. The use of RARPA helps us track this 
student’s progress.  

 

     Quality of Education 

95% 95% 97% 96% 96%97%
93%

100%
95% 96%94%

97% 95% 96% 96%

English Maths Communication Vocational Skills Total

2018 / 2019 RARPA

All Students Aged 16 - 18 Aged 19+
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We use Databridge to set and track individual student progress. Since the employment of 
a dedicated staff member, Databridge is now further utilised for effective reporting. Staff 
have become more confident in their use of this system which is now more easily used 
through mobile devices. This means that the student progress rates for RARPA are now 
stored in Databridge and are now more accessible. This has supported the overall high 
student achievement rate for RARPA of 96%, increasing slightly from 95% the previous 
academic year (2017 / 2018). RARPA achievement rate is consistent across all students, 
groups and levels.  
 
In order to retain our RARPA achievement, the College is currently exploring the multiple 
tracking of students’ skill development over time through objectives in Databridge. An 
objective set for a student of correctly spelling a username to log-in to a device acts as 
both an English and IT skill. Whilst previous use of the MIS B-Squared was successful in 
tracking English, maths and communication, tutors and managers identified that other 
MIS systems being used to assess and track similar targets such as BKSB and 
Databridge were duplicating activities. Moving to Databridge for logging objectives 
reduces the need for dual imputing and the use of too many systems, more effectively 
utilising staff time. Databridge’s tracking of objectives will allow tutors to closely monitor 
achievement rates and identify more easily any areas for concern with slow student 
progression. (QIP QE1). 
 
Tutors continue to provide good and outstanding teaching, learning and assessment. It is 
clear to see from activities taking place in sessions, as reflected in observations, that 
tutors provide a range of English and maths opportunities and learning in sessions. The 
College uses observations as an effective method of helping staff improve their quality of 
education and effective performance management is in place. In the past these 
observations have been graded to help quantify the quality of education which showed 
improvements year on year; as a result of a change to practice, observations are no 
longer graded but instead used to identify areas for development. (Appendix 1: 
Observation Trends). 
 
Work has been undertaken to improve the quality of education provided by Teaching 
Support Assistants, which after a review of the role in October 2019 has led to them 
being renamed as Learning Support Assistants (LSAs). This places a greater emphasis 
on their role being there to support the student rather than the tutor. The College has 
sought to upskill the LSAs by introducing their job as a dedicated support role that 
requires specific qualifications such as Level 2 Teaching Support and Level 2 English 
and maths. (Table 7 & Appendix 2: STALIS Qualifications). Observations tell us that 
LSAs are now much more confident in the role and the behavioural support provided is 
excellent. Students have also benefitted from more consistency with staff in lessons. The 
College is committed to ensuring that the LSAs have the skills and qualifications to 
perform their role in order to provide excellent support to students. Observations tell us 
that not all tutors utilise LSAs effectively to enable students to learn to their full potential, 
and this aspect will require further development. (QIP QE2). 
 
Students have benefitted from individualised approaches which engage them in their 
learning; they want to participate and learn. Observations identified that the learning 
provided was good at promoting greater independence and in gaining the skills required 
for work. All students have a vocational element to their timetable to gain skills that move 
them closer to employment and their future destinations. (Table 1).   
 
Vocational skills are embedded into the curriculum, and along with the addition of our 
purpose-built vocational centre (September 2017), the College is now working even 
closer with a local farm and builder, using their facilities and expertise to further enhance 
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the learning experience. Students also benefit from working in our public facing work 
enterprises, such as the Sip & Surf print shop based in Loughborough town centre and 
Barrow of Treats, a café and separate sweet shop based in the nearby village of Barrow-
upon-Soar. One such student with Tourette’s came to us with very low self-esteem and 
self-harming behaviours. Over time she developed the confidence to talk to others and 
the ability to use public transport. Serving customers in Barrow of Treats was one of her 
goals, and to monitor progression her objectives started with ‘saying “hello” to a 
customer’ and built up to ‘asking a customer “how can I help?”’. She has since gone on to 
gain paid employment at the enterprise. (Appendix 3: Case Study of Student A). 
 
One student who had been out of education prior to coming Homefield College and was 
a selective mute has made outstanding progress during his time with us. He has found 
his voice, literally, by talking and using an AAC device to extend his vocabulary. Soon 
after coming to College he undertook residential experience (respite) and was adamant 
he wanted to leave home and live more independently. He was given an emergency 
placement with us in residential care before successfully moving on into supported living. 
He is currently completing an internship in hospitality, catering and customer service in 
our enterprise Barrow of Treats.  
 
We understand very well the importance of learning skills to live and work in the 
community. The College is very much community based, using the community as its ‘real’ 
learning classrooms. Therapies and behavioural management have been highly effective 
in supporting students to develop strategies that enable them to access such public 
settings, and every student accesses the community as part of their timetable, with the 
majority (90%) learning to use public transport independently.  
 
All students develop in confidence and grow in their independence during their time with 
us, and the majority end their programme requiring less support. It is particularly evident 
to see when students initially start with high levels of support. For example, one leaver 
reduced their support level from continual one-to-one support to none. Initially they had 
limited access to the community access and no transferable skills. By the time they left, 
they had developed skills that enabled them to become an independent traveller and gain 
paid employment, with a portfolio of qualifications and experiences. (Appendix 4: Case 
Study of Student B). 

 
All students and their families / carers met with an external careers advisor before they 
left the College, and last year there was an increase in social workers attending reviews 
(93.3%). In 2018 / 2019, more leavers gained employment outcomes than previously 
(from 22% in 2017 / 2018 increasing to 38%) with two leavers securing paid employment. 
Three students went onto supported internships (one at another college) and we are 

“Inclusion means a lot of other things than being in mainstream. It means the sorts of 
things you saw at Homefield. If you look at Barrow of Treats – that’s a specialist 
education, but they are completely integrated within the community. So we 
wouldn’t want the word inclusion linked to the word mainstream, we’d want it to be 
linked to integration and making sure that people are well supported into their 
adult lives and being able to make contributions to the community. You can do 
that within a specialist college just as well, if not better, than you can within a 
mainstream.” - Claire Howard, Director of NatSpec. 
 
FE Week, ‘Education that gets out of classrooms and into the community’, written by 
Cath Murray, Tue 12 Mar 2019 

https://feweek.co.uk/2019/03/12/education-that-gets-out-of-classrooms-and-into-the-community/
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keen to further develop our own offer in order to increase the number of students going 
onto paid employment in the future. (QIP QE3).  
 
Successful partnership with a local mainstream college resulted in a similar number of 
students going onto further learning as the previous year. However, this cohort was also 
considered to be the most employable and local authorities tell us they would prefer 
these students to go straight into employment wherever possible.  
 
The majority of leavers (41%) went into social care provision which is good progress as 
due to initial behaviours, these students are often unable to access social care settings 
straight from school. The college would like to further develop baseline assessments in 
order to establish the likely outcomes and targets to determine whether destinations are 
as expected or have under or over achieved. (QIP QE2) 
 

Leavers by Day Destination (Table 1) 
 

  2016 - 2017 2017 - 2018 2018 - 2019 
Destination Detail Total % Total % Total % 
Education Education 1 6% 2 12% 4 14% 
Employment Open Employment 1 6% 0 0% 2 7% 
 Supported 

Employment 
0 0% 0 0% 9 31% 

 Voluntary 
Employment 

3 19% 2 12% 0 0% 

Social 
Destination 

Day Services 11 44% 9 53% 12 41% 

 Awaiting Funding 0 0% 1 6% 0 0% 
Other No day time activity 0 0% 0 0% 0 0% 
 Not reported 1 6% 1 6% 2 7% 

 
Leavers by Living Outcome (Table 2) 

 
 

 2016 – 2017 2017 – 2018 2018 - 2019 
Destination Total % Total % Total % 
Supported Independent Living 3 14% 0 0% 4 14% 
Independent Living 0 0% 0 0% 0 0% 
Student returning home 7 43% 14 50% 0 0% 
Student continuing home 18 62% 
Long term residential placement 7 43% 14 50% 7 24% 

 
Over the past decade a growing trend has seen students attend the College on day 
education placements rather than residential. This reflects the greatest living outcome 
which is that students continue to live at home. Encouragingly, this year saw more 
students successfully moved into supported living, rising from none the previous year 
(2017 / 2018) to four leavers and another two moving during their studies. This included a 
group of three students who had lived together during their education programme who 
decided that they would like to continue living together and successfully moved into 
supported living.  
 
Transition out continues to be good. At the time of leaving, disappointingly four did not 
have provision in place to go onto, yet this was quickly addressed by social services with 
all leavers having a day activity funded within 3 months.  
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The achievement of Long Term Goals (LTG) remains high at 100%. The achievement 
rate for Medium Term Goals (MTG) were good with a slight improvement (was 96% in 
2017 / 2018, now 96.2%). EHCP targets are now effectively monitored through the use of 
MTGs. 
 
The College is well underway with its implementation of the Gatsby benchmarks and we 
are confident these benchmarks will be achieved to a high standard and further maintained. 
(QIP QE4). The Leicester and Leicestershire Enterprise Partnership (LLEP) has provided 
regular support, such as a training day for all staff and which was followed by a very 
successful afternoon, whereby staff embarked on ‘Mission Employable’ and approached 
over 30 local businesses for work placements and had first-hand experience of employer 
engagement which they have subsequently repeated with students.  
 
Out of the 43 leavers enrolled on qualifications for 2018 / 2019, there were 40 
achievements which is an overall achievement rate of 93%. This represents a three year 
improving trend and compares favourably with other providers. 16-18 year olds achieve 
at a higher level (100%) than 19+ (92.1%). There are issues with the timely completion of 
achievements which is due to insufficient monitoring of achievement according to course 
end dates, particularly of non-regulated programmes. (QIP QE5). 
 
Students who undertake qualifications in English and maths achieve well although with 
overall numbers undertaking qualifications around 25% of all achievements.  
 

 
2018 / 2019 Leavers - QAR Achievement Rate (Table 3) 

 
By Qualification Area 

Age Group Area Leavers enrolled Achievers Achievement Rate 
16-18 Award 3 3 100% 

Basic Skills Maths and English 1 1 100% 
Other non-regulated 1 1 100% 

16-18 Totals  5 5 100% 

19+ Award 11 11 100% 
Basic Skills Maths and English 10 9 90% 

Other Non-Regulated 17 15 88.2% 
19+ Totals  38 35 92.1% 

Grand Total  43 40 93% 

 

By Gender 
Age Group Gender Leavers enrolled Achievers Achievement Rate 

16-18 Female 0 0 n/a 

Male 5 5 100% 

16-18 Totals  5 5 100% 

19+ Female 9 8 88.9% 

Male 29 27 93.1% 

19+ Totals  38 35 92.1% 

Grand Total  43 40 93% 

https://www.llep.org.uk/
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Headline Trends ESFA National Published QAR (Table 4) 
 

 Homefield College National Rates 

Age Group 2016/17 2017/18 2018/19 Private Sector 
Public Funded Specialist College 

16-18 
Leavers 8 13 5 

69.4% 82.7% 
Achievement Rate 100% 69.2% 100% 

19+ 
Leavers 44 55 43 

87.6% 86.5% Achievement Rate 77.3% 80% 93% 

All 
ages 

Leavers 52 68 43 
83.3% 84.5% Achievement 

Rate 
80.8% 77.9% 93% 

The College continues to have direct claims for City & Guilds qualifications it offers. 
External verifiers tell us that the evidence submitted for qualifications is of a very high 
standard.  

 
To support learning, the College uses Information Technology (IT) well. This is an area 
that is ever advancing and we are keen to use technology to enable independence. In 
2018 / 2019 new devices were trialled such as an Amazon Echo, which successfully 
promoted students to seek advice from technology in place of a person and to use video 
app doorbells in residences. The College recognises the importance of continuing to 
invest in IT to support students to achieve in their studies and to be more independent in 
their daily lives whilst keeping them safe. (QIP QE6).     
 
Since September 2019, the College has introduced a revised curriculum delivery model 
and created ‘Pathways’ to better define the intent of the curriculum, and provide the 
levels of knowledge, skills and behaviour that need to be developed during the students’ 
time with us. The three pathways – Personal Development, Skills for Life & Work, 
Mission Employability – identify progression routes that align to each student’s future 
goals. All pathways target the development of skills which move students closer to 
employment and independence. Curriculum managers have taken ownership of the 
design of the curriculum for each pathway and are keen to support tutors in planning 
sessions relevant to each pathway. (QIP QE7).  
 
 
 
 
 
 
 
 
 
 
 

“The learner evidence is the best I’ve seen at this level for demonstrating progress” 
 
C&G EV 02.10.18 
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Homefield students live and learn in the community and the College continues to 
‘manage student behaviour effectively’ (Ofsted 2017). 

Since our formation in 1987, we have continually promoted the people we support to be 
active in the local community. We are proud of the resilience we have instilled in our 
students, and it is evident to see the change in attitudes from the local community.  Our 
work challenges and teaches the wider community to accept and treat our students as 
active and equal members of society.  

The College feels the support of the local community. This is especially noticeable in the 
village of Barrow-upon-Soar where we run our café and sweet shop. A notable moment 
was when a customer contacted BBC Radio Leicester to inform them of the exemplary 
learning that they had witnessed at Barrow of Treats and the station then asked to interview 
the College about our work. The community magazine Barrow Voice also supports our 
presence in the village, wishing ‘Homefield College and Barrow of Treats continued 
success’ (Barrow Voice, Dec 2019). 
 
The College seeks to engage students and recognises that they need to feel ‘safe’ for 
effective learning to take place. Almost all students (94%) continue to tell us that they feel 
safe and the remaining 6% responded as unsure, which has significantly improved on the 
response compared to two years ago (2016-17, 85%). This was achieved by providing 
students with more therapy support and helping students to understand feelings and 
what the concept of ‘safe’ means in specific contexts.  
 
Attendance is at 95% and has improved from 91% in the previous year 2017 / 2018. We 
have revised the recording system which has improved the accuracy of reports through 
the use of Databridge. There is further scope to use Databridge to monitor attendance. 
(QIP BA1). Almost all students tell us that they like coming to College (90%) and we are 
developing methods of student feedback to help the final 10% explore why they are 
either unsure or do not like coming to College. Overall, we need to do more to empower 
the student voice and work will carry on with our Student Council. (QIP BA2). 
 
Every student is supported well and allocated a personal tutor. A specific member of staff 
is assigned to each student who will support them through their course, providing 
personal and moral guidance as well as academic support. Personal tutors are the first 
point of call for students to provide feedback and discuss their feelings about the study 
programme they are on. Personal tutors also work in inter-disciplinary teams to best 

     Behaviour & Attitudes 
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support the student integrating into the College and deciding the best course of action to 
manage behaviours. We are keen to explore alternative pastoral models, as some 
students may prefer a different approach.  

All staff are Team Teach trained in order to positively handle any behaviours and incidents 
that arise. Through the implementation of effective positive behaviour plans and 
communication profiles, staff are able to help the student to calm down before reaching a 
critical state.  

The total number of incidents reported during 2018 / 2019 was 687, involving 46 students in 
total. The yearly trend shows that the number of incidents reported decreases throughout 
the year. We have identified the months in which we have peaks in incidents reported, 
allowing the Inclusion team to put measures in place in advance by identifying common 
triggers, for example where there is an anticipation of change, i.e. breaks, return to College, 
months with difficult weather and shorter daylight periods and other events impacting our 
staff such as rota changes and absences.  

Only 2 students were involved in the use of restrictive interventions (RI) and all were used 
in the best interest of their safety. The percentage of Guides used remained low at 5% (34) 
of total incidents reported, with less than 1% (3) of RIs needed. 

Incidents for 2018 / 2019 (Table 5) 
 
 
 
 
 
Our inclusion team forms an effective link between student behaviours and education. 
Student incidents are quickly followed up by an action plan that supports the student to 
learn from these incidents. We have improved the tracking of incidents which is effective 
in spotting correlations and potential triggers. In future, we are keen to utilise our MIS 
Databridge further to collate incident reports and analyse triggers.  
 
Participation concerns are quickly acted upon and with a wraparound support from 
therapies, inclusion and tutors, enabling students’ timetables to be swiftly altered as 
needed to ensure all students benefit from their time at Homefield. Our therapies and 
inclusion team have been highly effective in supporting some students that have needed 
additional emotional support and guidance. Support has included exploring ‘deep rooted’ 
opinions and helping students to understand the possible consequences of their actions. 
The benefits of this support for some students has been positively life changing. One 
student did not participate in any sessions for half a year, but with therapeutic 
intervention attended all his sessions. (Appendix 5: Case Study of Student C). 

 
We are committed to ensuring that every student is able to achieve when given the right 
support and environment, and because of this retention rates continue to be high 

Incident Data = 687 Number 
Safeguarding referrals 14 
Restrictive Interventions  3 
RIDDOR reportable accidents 1 

“Tutors now adopt a wider range of learning and assessment strategies and use 
specialist advice from therapy staff well; they use support workers and manage 
student behaviour more effectively. As a result, students interact more with their 
peers, increase their levels of confidence and improve their communication and 
social skills” 
 
Ofsted, 2017 
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(98.4%). We provide wrap-around provision with highly specialised staff who work 
together with external professionals, parents, carers and the young person to quickly 
adapt and meet need. This can be as simple as making changes to timetables, altering 
environments and openly communicating with parents / carers to quickly resolve 
concerns, to larger changes such as providing outreach programmes and working with 
other providers such as care homes to provide joint support. For example, one student 
had been out of education for some time before coming to Homefield and they were 
highly anxious displayed through challenging behaviour. To support their transitions 
throughout the day they were provided with a designated room and their sessions were 
shortened in order to avoid busy transition times. They attended with two of their carers 
from supported living. This student now communicates verbally and through sign, rather 
than resorting to physical action. They are now in sessions with other students, and the 
student tells us that they love coming to College.  
 
The use of formal outcome measures by the psychotherapists to show progress has now 
been successfully implemented by the Speech and Language Therapists (SLT), which is 
highly effective at detailing students’ progress. This year saw a 50% increase in students 
self-referring for therapy as they can identify the value in the support our therapies 
provide. Yet, there is further work to undertake to ensure that this good work is effectively 
translated into lessons, integrating therapy with the lesson resources to enable students 
to fully engage with their lessons. (QIP BA3).  
 
Our students also benefit hugely from taking part in Inclusive Skills competitions as this 
format of learning allows for experiencing both success and failure. Homefield College is 
seen as a leader in the specialist education sector for its delivery of Inclusive Skills 
competitions within the curriculum. In 2018 / 2019, our students took part in 6 Inclusive 
Skills competitions both embedded into the curriculum and taking place externally 
competing against other colleges.  
 
One competition of note took place in Glasgow where two students competed with 
international specialist colleges. This trip was not only beneficial from a learning 
perspective, but allowed the students to develop their behaviours in dealing with 
unknown situations – being away from home, visiting an unfamiliar city and interacting 
with strangers. For one student, his parents were unconvinced that he could have any 
other destination than social care, but as result of the successful trip to Glasgow agreed 
a more independent route should be considered. This student now undertakes a 
Supported Internship at XPO Logistics. 
 
As leaders in Inclusive Skills competitions, NatSpec commissioned a training video filmed 
at Homefield that demonstrates the benefits to our students of this method of learning. 
The video is freely available online. Our staff members have also delivered a workshop 
on Inclusive Skills at a NatSpec conference (April 2019). 
 
We invest in our staff to ensure that they are able to support all students, with many 
undertaking professional qualifications. Most noticeably, all LSAs are supported to 
achieve Supporting Teaching and Learning in Schools (STALIS) qualifications.  
 
Overall, the January 2019 staff survey indicates that job satisfaction is good (59%) and 
staff are optimistic in the College’s mission and values. The majority of staff (78%) agree 
that their job makes a difference to the lives of those that they support.  
 
 
 
 

https://www.youtube.com/watch?v=_ETBxDQXU8c&feature=emb_logo
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All Homefield College students make great progress, ‘and in some cases more [progress] 
than expected’ (Ofsted, 2017). 
 
We build personal development into the curriculum in order to equip our students with the 
knowledge and ability to flourish in society. We do this by both integrating teaching into 
every-day lessons such as PSHE and Communication Action, and also through the 
introduction of Change Days when the timetable is paused and the whole College comes 
together to learn about a specific topic for the day.  
 
The College is outstanding in developing students to follow and understand British 
Values and society rules in order to access the community for living, leisure and work. 
We have been very pro-active in promoting British Values, and our good practice was 
identified during the last Ofsted inspection. We were also invited to input into the 
Department of Education’s publication ‘Prevent & British Values in SEND Spaces’.  
 
We take a well-considered approach to the implementation and teaching in regards to 
radicalisation and exploration, and vary our teaching methods to ensure all our students 
understand this despite their differing academic levels. The College benefits from having 
a good relationship with the East Midlands Regional Co-ordinator for Prevent, who 
provided students with training materials and a workshop as part of a Change Day.  
 
E-safety is another priority embedded into the curriculum. Students receive information to 
keep themselves safe in sessions as well as direct sessions on the subject. Students 
enjoy making videos on a range of topics as part of their learning, including a video on e-
safety which they shared at a local disability group.  
 
Democracy and law are prominent topics in today’s society and we interweave these 
throughout our students’ study programmes. We also hold our own active student council, 
providing opportunities for our students to experience democratic processes. Each year 
we hold a voting campaign for a new student council chair, where students running 
produce campaigning material and other students exercise their right to vote. Last year 
two students also visited Parliament and members of our student council met with local 
Conservative MP Nicky Morgan to discuss matters such as potholes, Brexit and SEND 
education. This provided the opportunity for debate, with our students formulating their 
arguments, listening to the responses and considering whether they were happy or not 
with the answers provided. The College is keen to further empower the voice of students, 
not just through student council but also by getting student input for the co-production of 
the curriculum as a whole. 
 

     Personal Development 
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Due to student requests and the expertise of staff members, the addition to the curriculum 
of Performing Arts has been hugely successful. Students have gained theatrical skills 
both on and off the stage, along with accredited Arts Award qualifications. They have also 
gained a vast amount of softer skills, such as interacting with others, understanding 
relationships, consent, resilience and confidence. These are very important skills for our 
students. Students were proud to demonstrate their skills at a Performing Arts showcase 
at Loughborough University along with a Creative Arts and Design exhibition; students 
were very happy about their achievements. The College is keen to further improve on 
how we highlight our students’ achievements. (QIP PD1). 

 
Accessing the community is at the heart of teaching at Homefield College. Students 
benefit from readily accessing the community during their programmes, with frequent 
access to the multicultural city of Leicester, as well as Nottingham and Loughborough 
which offer a wealth of cultural capital including museums, galleries and libraries. At the 
end of the academic year we hosted a Change Day on Cultural Diversity, with activities 
including henna designs, African drum lessons and singing with sign language. Making 
sure our students experience and understand the positivity of diversity is important, as it 
helps students settle into the wider community and also provides opportunities to break 
down misconceptions.  
 
The real world is full of hazards and the College does not shy away and prevent students 
from being exposed to risks. Instead, we excellently equip students with the skills and 
knowledge to keep themselves safe in these situations, as seen through the students’ 
Individual Learning Plans and in the learning observed in and between sessions. An 
example of this is through Independent Travel Training, where students were assessed 
from a distance across several journeys to make sure they found safe places to cross, 
correctly used public transport and were not a danger to either themselves or others. In 
2018 / 2019 we had 7 students undergo independent travel training, with 57% of these 
signed off as being able to travel independently. All students have an element of travel 
training embedded into their learning, bringing greater independence and integration into 
society. 
 
Whilst our students learning often takes place in the community, we also identify the 
importance of students gaining a sense of belonging and promote our students to give 
something back to the community. As part of this, students delivered signing workshops 
to pupils at a local primary school to equip young people with the ability to communicate 
through Makaton. Our students also maintain planters in Sileby Memorial Park and run 
the local library one day a week. We fundraise for various charities throughout the year, 
with our students choosing both the charities and the fundraising activities. We are keen 
to further expand our extracurricular offers. (QIP PD2). 
 
The College makes sure students learn how to keep fit and healthy. We access a wide 
variety of sports available in the local community and attend leisure centres and gyms. 
Our College football club on Wednesday evenings continues to be very popular and well-
attended, however not all students are able to stay late to attend. Therefore, we have 
introduced day-time football sessions, and have developed the curriculum from 
September 2019 to work with coaches from Leicester City Football Club. In 2018 / 2019, 

“So impressed that a College for kids with complex needs is ambitious with what 
they are doing” 
 
Parental View on offering Performing Arts sessions 
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our students also benefitted from learning skills provided by other external sports 
coaches, such as Loughborough Tennis Club and Leicester Tigers.  
 
From tracking our students’ learning and from gathering parental feedback, we can tell 
that all our students develop in confidence during their time with us. This learning is 
transferring over into their lives outside College in positive ways. We instil a ‘can do’ 
attitude into our students, and we are good at promoting independent thinking.  

 
Students become more independent in completing everyday tasks, and for some students 
these are new concepts. One example of this is a student in our Laundry session, where 
she has learnt the skills to separate out clothing into colours and plains, which items 
require a gentler spin or longer drying time, and how to load and unload the washing 
machine. She has since started taking responsibility for her household’s laundry and is a 
step towards living more independently if moving on to Supported Living in future or 
finding work in the cleaning industry. 
 
Homefield College’s curriculum offer aims to provide every student with purposeful work-
related learning. This is highly effective in providing students with a variety of vocational 
experiences that teach them about the world of work and promote the expectation of 
employment as an outcome. Students benefit from experiencing meaningful, busy and 
customer-facing enterprises. It is evident to see how more responsibility results in 
students rising to the challenge and demonstrating greater ability and ambition than seen 
when in formal classroom settings.  
 
The demand for external work placements continues to grow with the success of placing 
more students on external work placements, with a 60% increase from last academic year 
(2017 / 2018). This included those at pre-entry level with more complex needs. In 2018 / 
2019, we successfully secured a work placement for a pre-entry level student at a local 
farm who thoroughly enjoyed the hands on aspect of the role and started to communicate 
his needs more effectively to non-College staff. We wish to further expand the variety of 
work placements available to students as well as increase the number of Supported 
Internship opportunities. (QIP PD3). 

 
The College also has excellent partnerships in place with other providers, expanding the 
curriculum offer for the benefit of the students. We work closely with RNIB College 
Loughborough to enable students from both provisions to access one another’s 

“I can’t thank Homefield College enough. My son has excelled so much in the last 
2 years and I couldn’t be happier. He is so much more content, he is able to 
communicate his needs and wishes which he could never do before. He’s made 
friends and loves coming to Homefield. The staff are fantastic and have done so 
much to help my son flourish” 
 
Parent Comment about student leaver 2018 / 2019 

“Student Y is a wonderful person, who is friendly with a very pleasant personality. 
She will do well, very helpful and a good conversationalist” – Chair  
  
“I feel student Y is a one-in-a-million, she’s what I would want on my ‘A’ team. 
Nothing is too much trouble” – Volunteer 
 
Employer feedback about student Y’s work placement at Age Concern 
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programmes. Our students access the farm at New Leaf Triangle which continues to be 
outstanding in unlocking and developing the skills of the more complex students. We 
have also seen great benefits from helping 6 of our students to access mainstream 
provision at Brooksby Melton College. 5 of these were leavers, of which 3 went on to 
another general Further Education college after Homefield. 
 

 
In addition, the College is an active member of the East Midlands Peer Review 
Development (EM-PRD) group comprising of six independent specialist providers (ISP). 
Our students have benefited from visiting other colleges and taking part in activities with 
students outside of their own colleges.  
  

“I do feel that it is an excellent package. I think the idea of two providers working 
together is great as this would mean the learner has good support” 
 
SEND Officer LCC 11.12.18 
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Homefield College Management take pride in their leadership and running of the 
organisation and are ‘committed to providing learners with high-quality provision’ (Ofsted, 
2017). 
 
We continue to improve the quality of teaching, learning and assessment each year and 
are seeing a high demand for student places. The students that come to the College are 
becoming increasingly complex, with a greater number than ever before having been out 
of education for some time prior to starting with us.  
 
The College has developed good relationships with the Local Authorities who place 
students with us, and they inform us that we listen to their placement needs. In response 
to those needs we have introduced a new learning programme called Mission 
Employability starting from September 2019. 

 
In addition, Warwickshire County Council (WCC) have welcomed the opening of our new 
pilot site in Warwickshire from September 2019 onwards, based at the campus of North 
Warwickshire and South Leicester College. Not only will this reduce travelling time for 
students and the associated transport costs, but it will also allow students to develop their 
skills in the communities they live in. The new site will also benefit those who travel to the 
College from Coventry. We will be closely monitoring the effectiveness and sustainability 
of this pilot site. (QIP LM1). 

 
The Governance of the College continues to be effective in overseeing the strategy for 
continuous improvement. Our Trustees are committed to providing high quality education 
and recognise the benefits provided by an independent specialist college. They have a 
diverse range of experience, skills and knowledge to be able to provide rigorous support 
and challenge through the formal and regular meetings in place. The creation of the three 
sub-committees enable Trustees to focus on key operating aspects of the College and 
allows for issues to be discussed and explored in more detail before reaching the Main 

     Leadership & Management 
 

“Together we’ve created an extremely good plan for a complex young man”. 
 
SEND Officer at LCC, 26/11/19 

“Thank you to the College for opening a base in Nuneaton”. 
 
Educational Psychologist at WCC, 18/11/19 
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Board, which meets four times a year. This allows Trustees to have an accurate 
oversight of the College’s performance and all aspects of our operations.  
 
In 2018 / 2019, our Trustees took an active role in the development of three key strategic 
aspects of the College: 
 

1) The procurement of, and move into, the new main site building in September 
2018, from 42 St Mary’s Road in Sileby to 217 Loughborough Road in 
Mountsorrel. 

2) The appointment of a new Principal Tracey Forman, following the retirement of the 
previous Principal Gerry Short in July 2018. 

3) The improvement to the quality of our Learning Support Assistants, a weakness 
identified in the previous Ofsted inspection.  

 
The Trustees continue to review strategic priorities and have an ambitious vision for the 
College with high expectations of what our students and staff can achieve.  
 
Our Trustees know the College well, from conducting learning walks with managers, 
regular attendance of the Student Council meetings and college events and 
conversations with students. Nominated Trustees provide specific support in areas such 
as safeguarding and careers. Through their commitment and enthusiasm, the Trustees 
are able to make informed decisions about our College acting in the best interest of the 
organisation, and the beneficiaries.  
 
The end of 2019 sees the retirement of two long-standing Trustees who have supported 
the College for over 10 years, we will once again recruit to ensure that the Board recruit 
to ensure that the skills and expertise that the organisation needs to be well led. (QIP 
LM2). 
 
Homefield College recognises that the high quality of provision is largely dependent upon 
the development of staff, so we make continuous professional development a high 
priority. Identified in the employee satisfaction survey (Jan 2019), the majority of staff 
across the organisation did not feel as though they had the tools and resources to do 
their job, and we recognised that training had become too focussed upon compliance at 
the expense of developmental activities. In 2018 / 2019 we shifted compliance training to 
online training which has enabled time for other staff development training. We recognise 
the benefits of investing in training for staff, and we will seek to analyse any additional 
skills our staff need to ensure that students continue to receive high quality provision. 
(QIP LM3).  
 

Mandatory Staff Training 2018 / 2019 (Table 6) 
 

 
 
 
 
 
 
 
 
 
 
 
 

Training Trained / total Percentage 
Fire Safety 123/130 94.60% 

Health & Safety 124/130 95.40% 
Safeguarding update 123/130 94.60% 

Team Teach 121/126 96.00% 
Total 491/516 95.20% 
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Teaching Staff Qualifications 2018 / 2019 (Table 7) 

 

 
The employee satisfaction survey sought honest responses, which helps us to identify 
areas for concern and make improvements. One such example of this was that 45% of 
staff believed they were not paid fairly for the job they do. In response to this, the College 
introduced new pay scales and increased salaries. 
 
Employees also told us that they were disenchanted with Homefield College’s leadership 
and line-management system, with only 40% agreeing they were well managed and 33% 
felt that they were poorly managed. In response we created a revised and clear line-
management structure, but recognise that there is further work required to address the 
management culture of the organisation, and develop a greater focus on staff wellbeing. 
(QIP LM4). In 2019, we introduced a company-wide employee assistance programme 
(EAP) and we can see already that staff are accessing the confidential service.  
 
The College is committed to equality and diversity and has been awarded the ‘Disability 
Confident Employer’ status by the Department for Work and Pensions (DWP), but we 
aspire to become a ‘Disability Confident Leader’ in future. (QIP LM5). We are seeking to 
train the employers that we work with to better understand disability as a whole and the 
benefits of employing people with disabilities. In many cases, our students are able to 
develop an understanding and awareness of their own disabilities to help others 
understand. One student was able to articulate their experiences with ADHD at a training 
event for staff, as well as an employee talk about their experiences of being autistic.  
 
In order for the College to run, we rely on new students being funded to study with us. 
This means that we need to carefully monitor our marketing strategy to ensure we are 
engaging with a high number of potential students and their families about our provision. 
In 2019, we recruited a Social Media and Communications Officer to drive the marketing 
strategy forward and develop a stronger presence on social media; an outlet identified to 
reach families from a larger geographical area than more local marketing activities. We 
have since revised our marketing strategy and have published a new prospectus and 
additional marketing materials to create a stronger presentation of our educational offer. 
Our digital presence is increasing, and we will be redeveloping the website in the next 
academic year. We recognise the importance of informing prospective students and their 
families, as well as external parties of interest, of the College offering and will continue to 
develop the marketing presence of the organisation. 
 
Once students are placed with us, we maintain a good relationship with their parents and 
carers. Results from parent and carer surveys in 2018 / 2019 tell us that we are good at 
keeping them informed of their young person’s progress. We allocate every student with 
a nominated parent contact who is in regular contact with the families. In addition, we 
also provide students with communication books that are used to communicate daily 
between College and home. Every student also has an annual EHCP review and an 
annual report.  

Training Trained / total Percentage 
Food Safety in Catering L2 73/85 85.90% 
Health and Social Care L2  39/48 81.30% 

English L2 41/51 80.40% 
Maths L2 42/51 82.40% 

Teaching qualification 15/18 83.30% 
Total 210/267 83.00% 
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The introduction of a parents’ evening two years ago was very well received by 
attendees, with Trustees and staff also saying they enjoyed the experience. The College 
will continue to build and expand upon these events in order to ensure smooth 
communication with our students’ families.  
 
Leaders and managers safeguard all students effectively  
 
The College is highly effective at keeping students safe whilst within our care. The robust 
initial assessment process enables staff to be aware of any potential safeguarding issues 
and take steps to minimise risk prior to arrival. We also monitor behaviour at the drop-off 
and pick-up locations, and any bullying or inappropriate behaviour is assessed and 
swiftly managed. Staff keep records of any action taken following an incident which in 
turn is reviewed by the safeguarding team who meet regularly. (QIP LM6). 
 
There is a single central record which is updated with any new staff and the College 
practices safer recruitment.  
 

Safeguarding Incidents 
 

                Type       Funding     Referrals or Alerts 

 
We make sure all College sites are secure, and they are only accessible to students and 
staff. In 2018 / 2019 we enhanced our visitor sign in system and staff awareness of the 
importance of site security. In addition, the College has an IT filter system which monitors 
and blocks unsafe content.  
 
Any community-based sessions are well-staffed and have been passed through a 
thorough risk assessment process. The College reviews students’ risk assessments 
throughout the year to ensure they are still relevant and are amended where appropriate. 
Staff understand the clear referral process for raising concerns.  
 
In line with the General Data Protection Regulation (GDPR) that came into effect in 
March 2018, we successfully reviewed how we store and handle personal data. Our 
students were made aware of changes to the legislation in formats suitable to their level 
of understanding and updated parents and carers of their personal data rights as well. 
We have made sure that e-safety is a key feature in the curriculum so that our students 
are not exploited through the use of mobile phones and social media, and where 
necessary we work one-on-one with students when a significant vulnerability has been 
identified. This work will continue and develop in 2019 / 2020 with greater awareness 
raising planned for parents.  

Total 2018 / 2019 197 
Physical 78 
Psychological  54 
Neglect 26 
Sexual 12 
Not classified 9 
Financial 6 
Self-neglect 4 
Organisational 4 
Domestic 3 
Prevent 1 
Modern Slavery 0 

73.60%

26.40%

ESFA Non ESFA

12.18%

87.82%

Referrals Alerts
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It is also recognised that because of our students’ individual difficulties and disabilities, 
they are potentially vulnerable to radicalisation and other risks such as County Lines. We 
ensure that such topics are covered within the curriculum. College Management also 
plays an active part in the East Midlands FE College Prevent Group and has well-
established relationships with the Prevent Co-ordinator. We have a Prevent risk 
assessment along with an action plan that is effective in reducing risks, such as improved 
site security. This plan is regularly reviewed and updated as necessary.  
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Homefield College ‘continues to be good’ across all levels of the organisation (Ofsted, 
2017).  
 
The College embeds highly effective self-assessment across the organisation in all our 
provisions to ensure we continue to provide high quality care, support and learning to all 
our beneficiaries. All six of our care homes are rated as good overall by the Care Quality 
Commission (CQC). Throughout 2018 / 2019, we have responded dynamically to both 
the external and internal environments along with the findings of Ofsted’s short inspection 
in June 2017.  
 
The College successfully retained accreditation from the National Autistic Society (NAS) 
in January 2018, with the majority of our students are on the Autistic Spectrum.  
 
With the greater demand for places we are adapting to the changings needs of our 
student cohort, especially with more complex students studying with us than previous 
years. We continue to focus on community-based learning for all students, embedding 
English, maths and communication skills into every session. Almost all students are 
making at least the progress expected of them, and in some cases are making even 
greater progress. 
 
Remodelling the curriculum and the introduction of programme Pathways for 2019 / 2020 
will bring positive long-term benefits to our students, with a clearly defined purpose of 
embedding vocational skills into daily learning and equipping students with the skills to 
transition into the community and prepare for future success. This is in line with the Local 
Authority’s outcome of progressing students into paid or voluntary work opportunities and 
independent or supported living.  
 
Our students come to College with positive attitudes, which helps us prepare them for the 
future. They participate in innovative, personalised and community-based learning which 
meets their diverse needs very well and prepares them for their next step. We cater to 
each student’s individual needs and equip them with the skills, communication and 
confidence to make relevant life choices.  
 
We work as an interdisciplinary team to ensure the best outcome for each student and 
manage behaviour more effectively. The College operates a total communication 
environment and we will be focussing on embedding our therapeutic interventions into 
lessons in order to work more holistically.  
 

     Overall Effectiveness 
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Tutors and LSAs update themselves on good working practice, and through peer-to-peer 
discussions and notes from observations continue to improve their quality of teaching. 
They meet regularly to discuss student progress and raise concerns through the 
appropriate channels if necessary.  
 
Effective management and leadership continues to have a positive impact on education 
which enables our students to complete their courses and achieve accredited 
qualifications where possible. Governance is also appropriately skilled, and continues to 
support management in delivering the strategic priorities of the organisation. Our 
Trustees have a diverse range of skills and knowledge in education and commerce; they 
have relevant experience in safeguarding and educating young people with high needs. 
They are committed to providing our students with high quality provision. 
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Appendix 1: Observation Trends 
 

11 Year Comparison of all Observation Grades: 2007/2008 – 2017/2018  

 
 
2018/2019 Observations  
 
Observations are no longer graded, but instead highlight the strengths and weaknesses. 

In 2018/2019, 59 observations took place. We had 127 strengths compared to 42 
weaknesses.  

Headlines from observations: 

- The learning is appropriate to the students’ future lives 
- Promotion of peer-to-peer interaction 
- Very good behaviour management 
- Focus on enabling and promoting independence in tasks and thinking 
- Tasks are completed to an employable / high standard 
- Good questioning techniques used to deepen the learning  

Areas to improve: 

- Schemes of work are sometimes unclear on the intent of the programme rather 
than the session 

- Some poor practice observed: treating students as children, not challenging when 
rules were broken, staff talking among selves during positive prep 

- Inconsistent setting of objectives by some tutors 
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Appendix 2: STALIS Qualifications 

 
In 2018 there was a job role split between support staff into Learning Support Assistants 
(education side) and Support Worker (care side) roles. Those who chose to move to the 
educational side of the organisation were enrolled on a programme for Supporting 
Teaching and Learning in Schools (STALIS) if they did not already have this qualification. 
 
 
 
 

 
 

  

Data collection point LSAs Enrolled LSAs Completed 
July 2018 7 - 
July 2019 8 4 
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Appendix 3: Case Study of Student A 
 
Student A presented as a quiet young lady who was quite able, yet struggled to manage 
her Tourette's and coped by withdrawing in order to avoid people. She was unable to 
access the community independently and lacked self-confidence and would openly label 
herself as useless. Her low self-esteem manifested as self-harming and she required 
continual 1:1 staff support and limited activities to keep her safe. 
 
To establish trust student A worked in very small groups and had an allocated personal 
tutor, who she could meet with daily if she needed to. She also had a weekly therapy 
session with the College’s psychotherapist. 
 
In order to develop her confidence, student A would work alongside less able peers and 
she enjoyed helping them. With her caring nature it was thought she would enjoy working 
with children, yet after experiencing working at a children’s nursery she was able to 
identify that this wasn’t a career that she wanted to pursue.  
 
In student A’s second year, she learnt to use public transport and access the community 
without any support. Her confidence grew so much that she was able to show visitors 
around the college and act as a student ambassador. Having never sat an exam before 
she gained Functional Skills qualifications in English and maths, as well as an extended 
award in Employability Skills and a vocational award in Skills for Working Life. She 
successfully completed a supported internship at a cafe and as a result gained paid 
employment and is credited with making the most amazing chocolate brownies. 
 
Student A’s own comments: 
 

• I enjoy work because I am treated like an adult. 
• I like to be independent, when I first started at Homefield I couldn’t travel on my 

own, I can now do this. 
• I completed my English qualification. 
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Appendix 4: Case Study of Student B 
 
Student B has a diagnosis of Attention Deficiency Hyperactivity Disorder (ADHD) and 
severe attachment disorder, plus significant learning disabilities and dyslexia. Student B 
was a looked after child and had a troubled background and known to display his 
frustrations through behaviours that challenge. Initially, student B received one to one 
support at all times. He was unable to access any setting without full support.  
 
Student B was afraid of failing and initially refused to complete any assessments that 
could lead to qualifications. Student B appeared increasingly anxious in classroom 
settings and would frequently leave learning environments.  
 
Student B responded well to having a small staff team to work with and benefitted from 
the college working closely with the carers at the residential care home, where they lived.  
 
After a fairly stable timetable in year one, student B became more open to trying new 
activities, such as attending a larger external college one day a week, taking part in 
performing arts and working in a café. Student B successfully gained an Arts Award and 
was able complete an assessment to gain Functional Skills maths at Entry 2, an Award in 
Skills for Working Life at entry 3 and a level 2 food hygiene certificate.  
 
In the last term prior to leaving, student B successfully gained part-time paid employment 
working in a busy café, which they were able to independently travel to and from using 
public transport. Since leaving student B continues to be employed at the café, regularly 
accesses the community unsupported and is currently seeking to move into supported 
living.  
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Appendix 5: Case Study of Student C 
 
Student C started at Homefield in September 2016 and left in July 2019. Student C was a 
looked after child and had been in different care settings since the age of 5. He had a 
history of family abuse and suffered from psychological issues due to this as well as 
having ADHD. Prior to starting at Homefield, student C had a failed supporting living 
placement and was therefore offered a residential placement at Homefield alongside his 
education placement. 
 
Student C came to Homefield with very little life skills and he found it very difficult to 
budget. Due to his psychological issues he found it hard to participate in his lessons and 
struggled when demands were put onto him. During the first two years of his placement 
he underwent therapy from the College’s internal therapist. This vastly improved his 
mental health. Although he still found it difficult to participate in his lessons his improved 
mental health meant he was more willing to learn. 
 
Therefore, in his final year Homefield decided to take a different approach. His end goal 
was to go back into supported living so Homefield worked with him to achieve this. His 
timetable was changed so he had a life skills lesson each morning and then academic 
and vocational lessons in the afternoon. His life skills lesson focused on improving his 
personal hygiene, domestic skills and budgeting skills. This had a very positive impact on 
student C. His personal hygiene improved and he became more independent with his life 
skills. He also learnt how to budget and became an independent traveller in the local 
community. 
 
In July 2019 student C had made some much progress that he moved into a new 
supported living placement. In Homefield adapting his timetable and taking a bespoke 
approach to his education student C was able to progress and achieve his long term goal 
of going into supported living. 
 
 
 
 
 
 
 
 
 
 
 


